ABSTRACT
INTRODUCTION
The effects of the Internet can be practically felt on every facet of our life. It is an undeniable fact that the Internet has made a great impact on advertising, marketing, and sales (Warschauer, Shetzer, & Meloni, 2000) . Its influence on education is also very obvious. The Internet is now regarded as a powerful catalyst for the development of educational programs (Venezky, 2004) . As Gibson and Oberg (2010) point out, the Internet is an innovation with great potential for the improvement of learning and teaching. Generally, it is used for a variety of educational purposes, such as excitement, preparation for the future, the design of interesting lessons, and access to students having attention problems and learning difficulties (Ertmer, Addison, Lane,
Ross, & Woods, 1999).
English has essentially become the language of the Internet, and as indicated by Crystal (1997) , approximately 85% of electronically stored information on the Internet is in English. Also, Neeley (2012) predicts that approximately 565 million people use English online. As Modiano (2005) points out, especially English learners' access to the Internet has considerably increased in recent years. Because
English is now the dominant language on the Internet, the use of it in English Language Teaching (ELT) has also become widespread both in and out of the classroom as a way to improve learners' English language skills (Alsied & Pathan, 2013) . According to Eastment (1999, p.1) , the Internet is transforming "the way that the teaching and learning of English, and the business of ELT is conducted".
Rather than thinking about whether to utilize the Internet in the foreign language classroom, teachers now seek creative ways to lead students to use this valuable tool to improve their language skills (Paulsen, 2001 RESEARCH PAPERS regarded as a dynamic medium giving teachers and students the opportunity to get immediate access to resources (Ryder & Graves, 1997) . Through the Internet, foreign language learners can apply the information that they learn in the classroom, and thus practice their English by means of a contextualized environment without feeling the need to travel to an English-speaking country (Gonglewski, Meloni, & Brant, 2001) . It is known that the aim of foreign language education is to offer students a learnercentered environment in which students can be exposed to the target language, and expand their communicative competence (Salaberry, 2001 ; Lee, 2005) . Therefore, the
Internet enables students to be involved in social processes (İlter, 2015) . In addition, the Internet leads to the achievement of social awareness (Dovedan, Seljan, & Vučković, 2002) and to a high level of motivation to learn about a second culture .
Other merits of the Internet, especially in foreign language education are as follows: the availability of authentic materials, more genuine interaction, meaning making, global understanding and individualization (Sayers, 1993;  Hampel & Baber, 2003).
Aim and Significance of the Study
The increasing motivation, improving self-efficacy, enabling student-centered learning, higher-order thinking skills, and better memory.
Methodology

Participants
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Participants of this study are 364 9 , 10 , 11 , and 12 grade high school students attending two different high schools in a small city located in the Black Sea Region of Turkey. While 234 of these participants were female, the remaining 130
were male. The participants' age range was between 14 and 19. The schools were selected based on the convenience sampling which is generally applied to save time (Dörnyei, 2007) . The reason these two schools were selected is because the researcher knows the English teachers who can help the researcher to collect data in a short time period.
Data Collection Instrument
The data collection instrument used in this study was developed by Ocak and Hocaoğlu (2014) . Including 19
five-point Likert-type items in Turkish, the questionnaire has the following four sub-dimensions dealing with the reasons for using English on the internet: interest (e.g., 'I read English e-books on the Internet'), benefit (e.g., 'Knowing English enables me to learn about current events in the world on the Internet'), socialization (e.g., 'I am not afraid of speaking
English to a native English speaker on the Internet'), and entertainment (e.g., 'I like listening to English songs on the Internet'). perspective, Cronbach's alpha coefficient for a questionnaire should be above 0.7. As the items in the questionnaire developed for university students were also valid for high school students, the researcher used the Turkish questionnaire without making any adaptations. The questionnaire items were translated for this publication.
Data Analysis
The data were analyzed through the Statistical Package for the Social Sciences (SPSS) 23. To find out the participants' attitudes towards using English on the Internet, mean values and standard deviations for each sub-dimension were calculated. For each item related to each sub-dimension, frequencies (f) and percentages (%) were also found. To find an answer to whether their attitudes differ depending on the gender variable, the independent samples t-test was applied.
Findings
Mean values and standard deviations are illustrated in Table 1 for each sub-dimension of the questionnaire. Then, frequencies and percentages of each item are presented.
As presented in Table 1 , the means of scores obtained in each sub-dimension of the five-point Likert questionnaire --are as follows: interest (x = 3.64; ± .92), benefit (x = 2.70; ± -1.10), socialization (x = 2.63; ± .83), and entertainment -(x = 2.13; ± 1.20). As can be understood from the mean values for each sub-dimension, students mostly disagree (i.e., the mean values over 2.5 refer to 'disagree') with items pertaining to the interest in using English on the Internet. On the other hand, the disagreement level with the 'entertainment' sub-dimension is the lowest among all the sub-dimensions, which proves that most students agree on using English on the Internet for entertainment purposes.
As can be realized from Table 2 , the majority of participants (73.3%) agree (i.e., 'agree' and 'strongly agree') that they like listening to English songs on the Internet. Watching English films, series or video, and reading the lyrics of English songs on the Internet were also the common reasons agreed by the participants related to the use of the Internet for entertainment. Table 3 illustrates the findings about participants' use of English on the Internet for socialization purposes. For instance, the item 'I am not afraid of speaking English to native English speakers on the Internet' was agreed upon by a high number of participants (64.3%). Also, the item 'I have chatted with people in English on the Internet' was agreed upon by more than half of the participants (57.1%). These findings are rather promising in that most of the students reached a consensus on using English on the Internet for socialization. However, 38.8% of the participants disagreed (i.e., 'disagree' and 'strongly disagree') with the item 'I can speak English to foreigners on the Internet as my English is good' while it was agreed upon by a similar number of students (40.1%).
As demonstrated in Table 4 , the majority of participants As can be seen in Table 5 To answer the second research question dealing with whether participants' opinions about the use of English on the Internet differ significantly depending on the gender variable, the independent samples t-test was applied. The results are illustrated in Table 6 .
As a result of the independent samples t-tests presented in Table 6 , it was found that female and male students' attitudes were significantly different in the sub-dimensions of socialization (t(362)=1.92, p<.05) and entertainment (t(362)= -3.13, p<.05). On the other hand, no significant differences were revealed between female and male participants' scores in the interest and benefit subdimensions.
It was also uncovered that female students' socialization -scores (x = 2.69; SD=.79) were significantly higher than those of their male counterparts. On the contrary, male participants' scores in the entertainment sub-dimension -(x = 2.39; SD=1.25) were significantly higher than those of the female participants. These findings show that girls mostly use English on the Internet for socialization while boys do it for entertainment.
Discussion
This study delved into high school EFL students' opinions about the use of English on the Internet, and thus the first of the present study, they also revealed that most of the students in their study use English on the Internet for entertainment purposes (e.g., listening to songs).
The use of English on the Internet for entertainment is considered to be beneficial for the foreign language who also revealed that the boys in their study used the Internet to play digital games more frequently than girls. On the other hand, this study showed that girls' use of English on the Internet for socialization purposes is significantly higher than that of boys. A similar result in line with this finding is that the majority of female students use social networks while most of the boys spend time in multiplayer online roleplaying games (Dufour, et al., 2016) .
It is known that English teachers have the tendency to use the Internet effectively to immerse students in an interactive and meaningful learning context (Koehler, et al., 2004) .
Therefore, considering the results of this study pertaining to the effects of gender on internet use in English, English teachers can lead female EFL students to Internet-based activities, such as chatting in English, and encourage male learners to play English online games to improve their English.
Conclusion
In brief, this study showed that, although the Internet is generally used in English for fun, there is a low level of interest in using English on the Internet for activities, such as reading newspapers, e-books, or using search engines. It is thus suggested that even if using English on the Internet for entertainment purposes could provide some advantages for EFL learners, their interest levels should be increased.
Richards ( Finally, it can be recommended that for successful implementation of the Internet in improving students'
foreign language skills, teachers should collect data from their own students and try to understand what kind of
Internet environments appeal to them more. Also, countrywide national research studies can be carried out to be able to incorporate suitable Internet-based learning opportunities into the national EFL syllabuses so that English learners' skills could be improved both inside and outside the classroom.
